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The pedagogical partnership approach is a practice implemented in Western countries to 
encourage collaboration between educators and students. This study was to examine ways to 
enhance students ’online learning experience through a pedagogical partnership approach for 
a Technical Writing course. Qualitative research methods were used to observe the behaviour 
and experience of students during online learning in a Technical Writing course at Universiti 
Malaysia Sarawak (UNIMAS) during the COVID-19 pandemic. This involves a joint effort of 
an instructor and a fellow student who did not register in the focal course, namely Technical 
Writing, which was offered by the Faculty of Language and Communication in UNIMAS. The 
results reveal commendable online pedagogical practices that lead to positive learning 
experiences and behaviour as well as improved or new online pedagogical practices that can 
alleviate negative learning experiences and behaviour. This case study also offers valuable 
information on appropriate strategies to enhance students ’online learning experiences. The 
study also provides information on how the pedagogical partnership process can be improved. 
 
 






Pendekatan perkongsian pedagogi adalah amalan yang dilaksanakan di negara-negara Barat 
untuk mendorong kerjasama antara pendidik dan pelajar. Kajian ini bertujuan untuk mengkaji 
cara meningkatkan pengalaman pembelajaran dalam talian pelajar melalui pendekatan 
perkongsian pedagogi untuk kursus Penulisan Teknikal. Kaedah penyelidikan kualitatif 
digunakan untuk memerhatikan tingkah laku dan pengalaman pelajar semasa pembelajaran 
dalam talian dalam kursus Penulisan Teknikal di Universiti Malaysia Sarawak (UNIMAS) 
semasa pandemik COVID-19. Ini melibatkan usaha bersama pengajar dan rakan pelajar yang 
tidak mendaftar dalam kursus fokus, iaitu Penulisan Teknikal, yang ditawarkan oleh Fakulti 
Bahasa dan Komunikasi di UNIMAS. Hasilnya menunjukkan bahawa tingkah laku 
pembelajaran pelajar sama ada baik atau sebaliknya serta pengalaman belajar dapat dijelaskan 
melalui perundingan yang bermanfaat dan merupakan amalan pedagogi terpuji. Kajian kes ini 
juga menawarkan maklumat berharga mengenai strategi yang sesuai untuk meningkatkan 
pengalaman pembelajaran dalam talian pelajar. Kajian ini juga memberikan maklumat 
mengenai bagaimana proses perkongsian pedagogi dapat ditingkatkan. 
 
 







This study examines ways to enhance students’ online learning experience via the pedagogical 
partnership approach for a Technical Writing course. This chapter provides the background of 
study, problem statement, research objectives, research questions, research framework, 
conceptual and operational definition of terms, significance of the study and the chapter 
summary.  
1.1 Background of the Study 
The teaching and learning process, through a pedagogical partnership in higher education, also 
known as a student-as-a-friend or faculty-student, has steadily increased internationally. 
Pedagogical partnership, often known as student-faculty partnership, is increasingly attracting 
the interest of the world (Cook-Sather, Bahti, & Ntem, 2019; Healey, Flint, & Harrington, 
2014; Moore-Cherry, 2019). In pedagogical partnerships, student and academic staff members 
collaborate in creating creative teaching and learning approaches to help learners to achieve 
their learning and succeed in the classroom (Cook-Sather et al, 2019). These partnerships that 
respect the diverse viewpoints of students and staff will promote the sense of belonging (Cook-
Sather & Felten, 2017), enhance teaching and learning as well as inform and encourage faculty 
in generative observation on their classrooms, to produce more encompassing opportunities for 
learners.  
In pedagogical partnerships, student and academic staff partners engage in the co-
creation of pedagogical approaches to help students to improve their learning and provide 
supports that enable them to thrive in the classroom (Cook-Sather et al, 2019). As a substitute 
for teacher preparation, site-based practicum provides students with the opportunity to develop 
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self-assured, skilled, and willing to commit faculty members (Gunersel et al., 2013). These 
practices can counteract the work pressure associated with teaching and provide greater 
localized identities to instructors (Gunersel et al., 2013).  
According to Cook-Sather et al. (2014), pedagogical partnership provides many 
advantages. When individuals are self-authoring, their courses will develop consistency and 
value of individual, organizational and instruction (Gunersel et al., 2013). Such partnerships 
that value the experiences of students and staff can foster the sense of belonging (Colón García, 
2017; Cook-Sather & Felten, 2017), enhance student learning as well as inform and support 
faculty in generative reflection about their teaching and students (Cook-Sather et al., 2019) to 
produce more inclusive teaching and learning environments. 
The availability and promotion of appropriate technology is critical for the 
implementation of pedagogical and social designs, and technological design provides a strong 
foundational framework for the construction of pedagogical and social designs (Wang, 2008). 
As opposed to the physical learning environment, in an online learning environment, visual 
cue is lacking (Smith, Ferguson, & Caris, 2001) and learners’ engagement is often observed 
via their interaction with some tools and their online behaviour can be captured via their online 
activity logs (Wang, 2017). How implemented pedagogical partnership is also one of the 
important things while doing this research. Cook-Sather, Bovill & Felten (2014) said students 
and faculty members will be immersed in the daily process of making curriculum and 
pedagogies. 
 COVID-19 has affected educational system worldwide where most governments have 
implemented nationwide closure for education institutions (Barnum, 2020). During the 1918 
Influenza pandemic or known as Spanish flu, closure of educational institutions and ban on 
public gathering are associated with lower mortality rate (Barnum, 2020). Therefore, during 
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this new pandemic, instructors have used online learning platforms to provide education to 
students (Soni, 2020). According to Soni (2020), online learning refers to a learning system 
conducted through electronic media. 
1.2 Problem Statement 
Physical classroom-focused programs have mostly been highlighted by pedagogical 
collaboration programs. In pedagogical partnerships, student and academic staff partners 
engage in the co-creation of pedagogical approaches to help students to improve their learning 
and provide supports that enable them to thrive in the classroom (Cook-Sather et al, 2019). 
Such partnerships that value the experiences of students and staff can foster the sense of 
belonging (Colón García, 2017; Cook-Sather & Felten, 2017), enhance student learning as well 
as inform and support faculty in generative reflection about their teaching and students (Cook-
Sather et al., 2019) to produce more inclusive teaching and learning environments. Pedagogical 
partnership programmes have primarily focused on physical classroom-focused partnerships in 
which lecturer and student partners collaborate over time to analyse, validate, and review face-
to-face pedagogical approaches while academics teach the courses (Spendlove, Howes, & 
Wake, 2010) 
During the COVID19 pandemic crisis, physical teaching and learning is unfeasible and 
online teaching and learning is opted by most education providers as the alternative delivery 
method. There are some differences between the online and physical learning environments. 
Online learning environments are lack of visual cues that can help in comprehending the 
teaching and learning process. The online strategy can facilitate students' negative habits, such 
as lack of focus during learning process and low online retention levels. On the other hand, the 
anonymity of not being physically present may encourage some students to be more vocal in 
the online space and provide equitable learning experience to those with physical disability. 
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This research will therefore concentrate on Pedagogical Partnership in an online course with 
the intention to enhance students' online learning experience.  
1.3 Research Objectives  
1.3.1 General Objectives 
To examine ways to enhance students’ online learning experience via the pedagogical 
partnership approach for a Technical Writing course 
1.3.2 Specific Objectives  
1. To examine students' experience in their online learning environment 
2. To examine students' behavior in their online learning environment 
3. To reflect on appropriate strategies to improve the students’ online learning experiences 
4. To reflect on how the pedagogical partnership process can be improved 
1.4 Research Questions 
RQ1: What are the student students' experience in their online learning environment? 
RQ2: What is the student’s behavior in their online learning environment? 
RQ3: What are the strategies to improve the students’ online learning experiences? 
RQ4: What is the reflection to improve the pedagogical partnership process? 
 
1.5 Research Framework 
Figure 1 shows the research framework of this study. This study was conducted on a fully 
implemented online course at UNIMAS with a Pedagogical Partnership between students and 
lecturers who teach a Technical Writing course at the Faculty of Language and communication, 
UNIMAS. The purpose of this study is to analyse students' behaviours and experiences during 
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online learning. The data will be gathered through observation during and after the online 
learning class. After each lesson, reflection will be conducted and relevant strategies will be 
addressed between both partners in order to enhance students' online learning experience. 
Additionally, the researcher will record the difficulties encountered during the pedagogical 
partnership process for future reference in order to improve the pedagogical partnership process 
































1.6 Operational Definition 
Pedagogical Partnership refers to the partnership between the instructor of a Technical Writing 
online course (known as the academic staff partner) and a final year undergraduate student of 
UNIMAS (known as the student partner) to enhance the existing pedagogical practices 
employed in the course. 
1.7 Significance of Study 
From this study, students and educators especially lecturers in any higher education will get 
practical information on how Pedagogical Partnership can be implemented in online learning 
environment. The outcomes of this study may potentially provide insight into strategies for 
improving students' online learning experiences. In addition, the findings of this study can also 
provide an insight into a good Pedagogical Partnership implementation model for online 
learning contexts in the future. 
1.8 Scope of the Study 
This research focused on second year students who take a Technical Writing Course only. All 
data will be collected during the course implementation that takes up 14 weeks. Student online 
log data will be derived from the learning management used and subjected to the log data 
availability policy of the university.  
1.9 Chapter Summary 
This chapter the issues relevant to the background of study, problem statement, research 
objectives, research questions, research framework, conceptual and operational definition of 
terms and significance of study. Therefore, this chapter describes the main objective of this 
study is to examine the online pedagogical practices employed in a Technical Writing course.  
The research will examine students' experience in their online learning environment, examine 
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students' behavior in their online learning environment, give a reflect on appropriate strategies 
to improve the students’ online learning experiences and reflect on how the pedagogical 
partnership process can be improved in this study.  All the results of the study will be obtained 








LITERATURE REVIEW  
 
2.0 Introduction 
 This chapter attempts to review the literature that has been studied by preceding 
researchers which related to the topic. This chapter is divided into few main parts. As for the 
first section is will discuss about what is pedagogical partnership. The second section will 
discuss about the importance or benefits of pedagogical partnership. Third section will discuss 
on how pedagogical partnership is implemented and for the last section will discuss on what is 
online learning and the pervasiveness of online learning during pandemic in Malaysia and other 
countries. The researcher also includes chapter summary into this chapter to concludes all the 
literature review about related study of pedagogical partnership.  
2.1 Pedagogical Partnership 
Pedagogical partnerships have gained recognition over the past decade and also referred to as 
student-as-a-friend or student-staff or faculty partnerships (Cook-Sather, Bahti, & Ntem, 2019; 
Healey, Flint, & Harrington, 2014; Moore-Cherry, 2019). Numerous programme directors, 
faculty, and students subscribe to the following definition of pedagogical partnership: "a 
collaborative, reciprocal process in which all participants have an equal opportunity to 
contribute to the conceptualization, teaching, implementation, research, or analysis of 
curriculum or pedagogical concepts" (Cook-Sather , Bovill, & Felten 2014, 6-7).  
According to Peters and Mathias (2021), pedagogical partnership is a means of 
increasing democratic participation, cooperation both within and outside the curriculum and 
give meaningful discourse. A previous study by Pavelkiv (2021) stated pedagogical partnership 
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has been actively discussed in Ukrainian educational science which is they pertain to the 
programme document on the New Ukrainian School (New Ukrainian School: conceptual 
principles for the reform of the secondary school). In addition, according to Pavelkiv (2021) 
partnership pedagogy is a method of training and education students based on humanistic ideals 
and a creative approach to personal growth.  
Labosh (2020) discusses partnership pedagogy in the educational environment of the 
Roma population as a means of reducing discrimination against the Roma national minority in 
the area of "education" in his research article. According to Shevchuk (2019) is based in 
particular on the vector of understanding the pedagogy of partnership by the implementation 
of humanity, creative approaches, recognition of the recipient's values of priority and education 
services providers, a personalised approach, elements of harmonious development and 
integrated thinking 
A previous study by Fedoruk et al. (2021) stated the concept of students as partners was 
invoked by incorporating student-centered engagement into the design and implementation of 
these processes (SaP). In addition, SaP is a concept and practise that refers to the collaboration 
of students, faculty, and staff in the area of teaching and learning in higher education (Fedoruk 
et al. 2021). It is critical to remember that SaP is founded on reciprocity, respect, and shared 
accountability in teaching and learning (Cook-Sather et al., 2014). Other than that, Healey et 
al. (2014) defined SaP as "a partnership in which all parties’ students, academics, professional 
services staff, senior managers, and student unions are actively participate in and benefit from 






2.2 Benefits of Pedagogical Partnership 
The growing body of research on pedagogical partnership work (Mercer-Mapstone et al. 2017) 
and research across institutional and national contexts (Cook-Sather, Bovill, and Felten 2014; 
Healey, Flint, and Harrington 2014) show that partnership work has several benefits. According 
to Mercer-Mapstone et al. (2017), pedagogical collaboration can produce a wide range of 
benefits. There are a few benefits from pedagogical partnership such as improved engagement, 
learning, employability, and student-faculty relationships (Matthews et al., 2019). There are 
various advantages to collaborate with an academic partner, a student partner, and educational 
institutions in this pedagogical partnership. Cook-Sather et al. (2019) have compiled an 
exhaustive guide for implementing pedagogical partnerships in physical classroom settings. 
However, the researcher is unaware of any pedagogical partnership programmes for online 
learning environments. 
Firstly, benefit of the pedagogical partnership for students’ partner shown by Cook-
Sather, Bovill, and Felten (2014) conducted an investigation of individual partnership efforts 
in the United Kingdom and the United States, as well as institutionalised pedagogical 
partnership programmes, and discovered startlingly consistent advantages across contexts. The 
same study indicated that students who participated in the programme reported increased 
confidence, drive, and passion, as well as increased responsibility for and ownership of their 
own learning (Cook-Sather, Bovill, & Felten 2014, 103). As for an example, there are 93% of 
students at Birmingham City University in England who engaged in faculty-student 
collaborations reported feeling a stronger sense of belonging at the institution (Curran and 
Millard, 2016). In addition, students who took part in faculty-student partnerships at Universiti 
Utara Malaysia in Sintok, Malaysia, reported greater understanding of course content, a more 
inclusive classroom environment, a sense of empowerment and competence, and more overall 




Second, benefit of the pedagogical partnership is facilitating pedagogical partnership 
can assist academic partner in broadening and deepening their own educational discoveries, as 
well as shifting their focus from their own to others' pedagogical explorations (Cook-Sather, 
Bahti, & Ntem, 2019). According to Cook-Sather, Bahti, and Ntem (2019) argue that a 
compelling reason to design a pedagogical partnership programme is the potential for 
involvement in the programme to legitimise and empower all parties engaged, as well as to 
help their development into their version. Green (2016) argues that successful educational 
partnerships require collaboration between schools and community people. 
Lastly, benefit of the pedagogical partnership in educational institutions are 
pedagogical partnership with other academics can help faculty adapt more rapidly to school 
culture and new students while also increasing confidence and clarity about their pedagogical 
commitments (Cook-Sather, Bahti, & Ntem, 2019). According to Marquis et al (2020) found 
that some institutional programmes handle equity debates, especially when students from 
marginalised groups are involved. Therefore, participating in pedagogical partnerships can also 
assist teachers in developing increased empathy, understanding, and appreciation for students, 
as well as resilience in the face of challenging and uncertain institutional situations (Cook-
Sather, Bahti, & Ntem, 2019).  
 
2.3 How Pedagogical Partnership is implemented 
In previous study research paper, according to Ouyang et al., (2020) stated their used a mixed-
methods techniques to evaluate how student interactions with their instructors differed as a 
function of instructor involvement and teaching practices. Ouyang et al., (2020) also stated at 
fisrt, the researchers evaluated the frequency of students' use of the learning, teaching and 
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social processes. Next, the researchers stated that their used descriptive qualitative method was 
used to examine the instructor's interaction with his learners. Lastly, utilizing the definitive 
results (Ouyang et al., 2020). As for finding in this previous study from Ouyang et al., (2020), 
in titled “Examining the instructor‑student collaborative partnership in an online learning 
community course” shows that the researchers demonstrate their participants' perceptions by 
using Danielle's reflections made as evidence related to teacher-student collaboration (Ouyang 
et al., 2020). This is because it is used is to know how to share the cooperation of students and 
students in learning so that it can use with this collaboration with Daniele (Ouyang et al., 2020). 
This previous study shows what the researcher does to implement the pedagogical partnership. 
Implemented pedagogical partnership is one of the important things while doing this 
research. This chapter presents a few other assessment techniques and questions proposed in 
the SaLT program as they're the ones included student’s partnership as associates in learning 
within Engaging Students as Partners in Learning (Hayward, et al 2018). According to 
Hayward, et al (2018) stated SaLT program also focuses on evaluating educational partnerships 
perhaps the more informal factors too. The benefits of SPT offers teachers reviews which 
expose the weaknesses of educators and illuminate's instructional interactions and teaching 
practices which teachers will not consider anyway (Hayward, et al 2018). Through the 
refinement and giving suggestions to improve the pedagogical approach is through the process 
of collecting feedback, student pedagogical consultants through SPT (Bovill, Cook-Sather and 
Motz-Storey 2016; Cook-Sather and Felten 2011; Troisi 2014). Significantly, this lighting can 
continue all the time throughout the semester. 
As studied by Cook-Sather, Alison (2014), stated that at Bryn Mawr College, SaLT 
Program pairs teachers and learners for shared learning experiences. The curriculum involves 
the background of the Partnership between students and faculty as a prerequisite term of 
educational success (Cook-Sather, Alison, 2014). Cook-Sather, Alison (2014) argued that 
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although the idea of collaborative learning is challenging, destructive, permanent, and 
interdisciplinary. According to Cook-Sather, Alison (2014) in his study analyse and discusses 
what's been perceived and acknowledged as achievement, what actual change could look like 
for what to do about it. 
2.4 Pervasiveness of online learning during pandemic 
The peak of last year's disease outbreak related to the pandemic Covid-19 strain of influenza 
has had a wide-reaching impact on institutions across another nation. The distance learning is 
already embraced as a substitute for face-to-face education in the period of somewhere around 
a month (Chung, Subramaniam, & Christ Dass, 2020). Furthermore, Covid-19 has achieved 
something remarkable for students all over the world in a limited amount of time (Tam & El-
Azar, 2020). In that study also mentioned that about 421 million kids come in 39 countries that 
experienced closings, however 22 nations were already set to cancel schools in such a 
decentralized way (Tam & El-Azar, 2020). 
As a summary of the extremely unusual and pervasive improvements that happened 
since the Covid-19 disease outbreak, teachers and students received severe mental and physical 
damage (Chung, Mohamed Noor & Mathew, 2020). As indicated by Ellen Subramaniam, C. 
(2020) stated the numerous renowned academic institutions are now thoroughly embracing and 
enable educational technology both as way of ensuring the consistency of teaching. In Ellen 
Subramaniam, C. (2020) study also indicate that the University of Cambridge in London has 
been one of many colleges to use only learning activities for a full year. In addition, several 
academic institutions had also taken this latest lead. 
In Malaysia, like several other countries all over the world, an MCO was used to avoid 
the outbreak of Covid-19. Starting on 1 January 2017, all institutions in Malaysia are expected 
to use the e-learning scheme to teach and study (Malaysian Ministry of Higher Education, 
